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Policy Statement
At Francis Combe Academy we welcome and value students and strive to deliver a fully accessible, social and academic curriculum.  We continue to adapt our systems and structures: curriculum building, attitudes and values in order to make our Academy an inclusive and welcoming environment.

The policy is in keeping with the academy’s aims, its teaching and learning policies, policies on equal opportunity and behaviour.  The academy is committed to a policy of inclusion: one in which the teaching, learning achievements, attitudes and well-being of all students matter – including those identified as having special educational needs.  The culture, practice, management and deployment of the academy’s resources are designed to ensure all students’ needs are met.

The Governing Body believes that all students, regardless of ability and behaviour, are valued equally at Francis Combe Academy.  SEN students are not viewed as a separate entity but are part of the ‘whole Academy’ approach.  Different students’ needs are recognised and met through varied and flexible provision throughout the curriculum.

Our Commitment
· Value all students and staff equally.

· Offer students with special educational needs the same experiences as their peers and ensure all students make adequate progress in reaching their personal potential.

· Provide an inclusive education, whereby all students’ needs are identified, and appropriate action is taken to ensure maximum access to the curriculum for all students, recognising the social background of each student.

· Identify and assess early individual learning needs through assessment procedures and discussion with colleagues and the SENCo.

· Encourage all staff to take responsibility for meeting the learning needs of all students in their care.

· Encourage all parents to recognise that they have a joint responsibility with the academy in meeting their child’s special educational needs.

· Differentiate the work in pace, style, challenge and content according to the student’s age, gender, experience and identified learning need.

· Work in partnership with parents and students, keeping parents fully informed of progress.

· Discuss with students, and agree with them, targets for their learning.

· Prepare and carry out IEPs for students at ‘Action/Action Plus’ on the Code of Practice, and review these on Progress Review Days.

· Use a consistent approach to SEN throughout the academy in accordance with this policy.

· Provide appropriate resources for students with SEN.

· Develop the skills of staff in SEN issues and initiatives.

· Ensure the Disability Acts 2002/2005 and guidance is implemented effectively across the academy.

· Recognise that inclusion in education is one aspect of inclusion in our society.

Glossary of terms
· S.E.N. - Special Educational Needs

· S.E.N.C.O - Special Educational Needs Co-ordinator

· I.E.P. - Individual Education Plan

· L.A. - Local Authority

· N.C. - National Curriculum

· LSA – Learning Support Assistant
Definition of Special Educational Needs

The Code of Practice 2001 states the following as a definition of Special Educational Needs:

“Students have special educational needs if they have a learning difficulty which calls for special educational provision to be made for them.  Students have a learning difficulty if they :

a) have a significantly greater difficulty in learning than the majority of students of the same age; or

b) have a disability which prevents or hinders them from making use of educational facilities.

c) are  under compulsory Academy age and fall within the definition at (a) or (b) above or would so do if some educational provision was not made for them.

Students must not be regarded as having a learning difficulty solely because the language or form of language of their home is different from the language in which they will be taught.

Our Responsibilities
Identification of Students With S.E.N.
All students progress at different rates, but where they fail to achieve adequate progress, despite having access to a differentiated programme, then their Parents / Carers and Staff will be informed that the student has special educational needs and identify appropriate provision to meet the student’s needs.  Lack of adequate progress may be indicated by:

· little or no progress despite the use of targeted teaching approaches.

· working at levels significantly below age expectations, particularly in literacy or numeracy.

· presenting persistent emotional and / or behavioural difficulties, which have not been managed by behavioural strategies usually employed.

· sensory or physical problems that result in little progress despite the provision of appropriate aids or equipment.

· poor communication or interaction, requiring specific interactions to access learning.

Learning Challenges:

Students may need support if they have:

· A cognitive disadvantage which affects their ability to learn at the same rate as the majority of their peers.

· A specific Learning Difficulty which may or may not be linked to a cognitive disability.

· A speech and language impairment affecting their ability to comprehend.

· A behavioural impairment affecting their ability to concentrate and therefore to learn effectively.

· A sensory impairment.

· A physical disability.

· An emotional disability which can affect their ability to learn.

· A syndrome which limits the extent to which they can access the curriculum as easily as their peers.

· An extended period of absence.  This could occur for a variety of reasons.

· Students who speak English as their second language.

· Students who speak a different language at Academy to the one they speak at home, but in addition have a learning difficulty as well.

Admissions and Inclusions

Students with SEN will be admitted following procedures adopted by Hertfordshire County Council and the Academy’s Admissions Policy.  Students with a Statement will be admitted where this is in accordance with the parents’ preference and where this is compatible with the efficient education of other children.  With the introduction of the Disability Act 2001 this has now strengthened the right to a mainstream place for students with disabilities.  Should a place for a student with a disability be requested, the student cannot be refused a place on the grounds of that disability unless the governing body gives specific reasons why they cannot make reasonable adjustments for the student.

At present some parts of the academy buildings have been adapted for the use of students with physical impairments. Future building work will allow access to the buildings for all users.  Should the need arise the Governors will make every effort to accommodate a student’s particular needs and work with the LA to improve facilities.

An Accessibility Audit has been carried out around the academy with advice from the LA and an Accessibility Plan has been produced which is reviewed on an annual basis.

With the introduction of the Disability Equality Duty on Governors in 2006 – this has been incorporated into the Academy’s Accessibility Plan.

Roles and Responsibilities

Key individuals:

· Governor with responsibility for SEN;

· Headteacher;

· Special Needs Co-ordinator (SENCo);

· Class Teachers;

· Teaching Assistants;

· Pastoral Support Team

The SENCo is responsible for:

· Overseeing the day to day operation of the academy’s SEN policy.

· Coordinating provision for students with special educational needs.

· Liaising with and advising colleagues.

· Liaising with pastoral colleagues concerning issues of behaviour management.

· Managing a large team of Teaching Assistants.

· Overseeing the records of all students with special educational needs.

· Liaising with parents of children with special educational needs.

· Contributing to the in-service training of staff and encouraging staff development.

· Liaising with external agencies including the LA’s support and psychology services, health, social services, and voluntary bodies.

· Reporting progress or otherwise against set targets to Headteacher/Line Manager.

The Learning Support Centre

An area divided into three smaller rooms is provided for the use of the Learning Support Department.  These collectively act as resource centres, teaching rooms for small withdrawal groups, parent consultation rooms and rooms where students may work in a supervised setting during extra-curricular time (lunch-time and homework clubs). The centres are well resourced and include a variety of Information Technology equipment including computers with various software packages.  The department also has a shared office where SEN documentation and records are kept.  All administrative duties are carried out here.  (Adapted from previous version of single room LSC)
The area also incorporates a funded SpLD (Specific Learning Difficulties) base which provides for students with specific learning needs. Dedicated and trained LSAs support academy students on both a one-to-one basis and also in a classroom environment. The facility is appropriately well resourced.
Current procedures for Assessment, Identification and Review

Provision for students with SEN follow a graduated response as outlined in the Code of Practice to carefully monitor them through all subjects of the national curriculum.

School Action

· If the student continues to experience difficulty, the academy will intervene to provide specialist support which is additional to or separate from the usual differentiated curriculum.

Triggers for School  Action:

· Little or no progress made even when teaching approaches target the student’s identified area of concern.

· Continued difficulty in developing literacy or numeracy skills

· Uneven attainment affecting some curriculum areas only

· Persistent emotional and/or behaviour difficulties, which are not alleviated by the class teacher’s usual behaviour management techniques

· Sensory or physical problems which continue to affect learning, despite the provision of specialist equipment

· Limited progress in social skills.

If this is the situation the academy consults with parents about ways to help the student make progress.  All evidence is analysed and discussed.

This usually follows a decision taken by the SENCo and other academy colleagues, in consultation with parents, at a review meeting where despite receiving an individualized programme and/or concentrated support, the student is still not making sufficient progress.  Visiting professionals usually see the student, so that they can then advise subject and pastoral staff on new strategies and resources.  They sometimes provide more specialist assessments which improve the Academy’s ability to plan for future progress.

Triggers for School  Action Plus:

· Little or no progress in specific areas over a long period of time

· Working at National Curriculum levels substantially below that expected of students of a similar age.

· Continued difficulty in developing literacy and numeracy skills despite considerable ‘in-Academy’ support.

· Ongoing emotional or behavioural difficulties which substantially and regularly interfere with the student’s own learning or that of the class group, despite having an individualized behaviour management programme.

· Has a sensory or physical need which requires additional specialist equipment or regular visits by a specialist service.

· Ongoing communication or interaction difficulties that prevent the development of social relationships and cause substantial barriers to learning.

It may sometimes be the case that extra expertise from other outside Professional Agencies is also required, in addition to that which was already requested.

Statutory Assessment 

Following School Action Plus intervention, if a student fails to make adequate progress and has demonstrated significant cause for concern, the Academy may decide to request a statutory assessment.  This may lead to the student being awarded a Statement of Special Educational Need.  Before deciding to move to Statutory Assessment, Staff will consider whether the student has difficulties, which are severe, complex and significantly greater than those of other students of similar age within the LA.

Having completed the School Action and School Action Plus, a thorough review of progress, involving relevant professionals and Parents / Carers will be held, bearing in mind intervention by academy staff and other agencies.   The specific factors taken into account will be:-

General Learning Difficulties 

The majority of students with learning difficulties will be identified early in their academy careers.  Their general level of academic attainment will be considerably below that of their peers and they will have particular difficulties acquiring basic numeracy and literacy skills.  Students with learning difficulties may have additional special needs, for example speech and language difficulties or difficulties relating to other pupils or adults.

Indicators will include:

1) The pupil’s National Curriculum (NC) assessments in all core subjects need to be two levels or more below the norm for that age group.
2) The Academy must have received advice from a specialist who is external to the Academy (such as an educational psychologist) at School Action Plus of the Code of Practice and can demonstrate how it has acted upon this advice over a period of time.

3) The student has a least two Individual Education Plans (IEPs) at School Action Plus of the Code of Practice and these have been reviewed in partnership with Parents / Carers and student.

4) The student consistently needs modification of both content and materials for the majority of the curriculum.

We will ensure that we have: 

· consulted outside specialists

· formulated, monitored and reviewed I.E.P.’s

· set clear targets

· measured progress

· established that progress is very slow, non-measurable or shows regression

· involved the Parents / Carers at every stage

· sought external help to meet social, emotional, physical or health problems.

Specific Learning Difficulties : is the student:

· Showing discrepancies of 2 or more N.C. levels between core subjects or within one core subject (especially English e.g. between speaking and listening and reading or writing)?

· Significantly poorer in attainment than would be expected on the basis of assessments of ability?

· known to have unequivocal recorded difficulties in co-ordination, sequencing, visual perception, auditory or visual recall?

· Showing evidence of behavioural or emotional difficulties such as withdrawn or disruptive behaviour, poor concentration, distress (particularly in one subject as opposed to another).

We will ensure that we have:-

· alerted ALL teachers (and welfare staff where appropriate) to the student’s particular needs.

· helped the student develop an appropriate method of taking down/ recording information.

· formulated monitored and evaluated I.E.P’s in relevant aspects of literacy (in conjunction with external experts).

· demonstrated that despite the help received, the student is failing to make significant progress.

· recorded and taken into account Parent / Carer concern and enlisted their help in implementing detailed plans.

· provided help to reduce anxiety or enhance self-esteem where appropriate.

Emotional and Behavioural Difficulties
We will determine whether the student is:-

· significantly underachieving academically when the results of ability tests / opinions of teachers are taken into account.

· unusually withdrawn, lacking in confidence and unable to form purposeful and lasting relationships with peers / adults.

· severely impaired in social interaction or significantly restricted in his/her range of interests or activities.

· an irregular Academy attender for no good reason.

· suspected as suffering from an eating disorder or substance abuse.

· unpredictable, bizarre, obsessive, violent or severely disruptive.  Is there a pattern to this behaviour?
· a participant in / subject of bullying in Academy.

· subject to neglect / abuse at home / facing major difficulties at home?

· showing signs of irrational or unpredictable behaviour, which could indicate the onset of a neurological or mental illness.

We will ensure that the Academy has:-

· Sought appropriate external advice and (following thorough discussions with the student) formulated, implemented, monitored and evaluated I.E.P.’s including a Behaviour Management Plan or Pastoral Support Programme. This could in turn lead to placement in Millstream.

· Kept the staff fully informed of the student’s difficulties and applied a consistent approach to remedy these.

· Sought a constructive relationship with the student’s Parents / Carers, encouraging them to participate in their child’s education.

· Where appropriate, notified and sought the involvement of external agencies (e.g. Chessbrook or the Behavioural Support Team (BST).

· Explored the possibility of using I.T. to motivate the student.

· Where relevant to advise Parents / Carers to seek medical advice and assistance (e.g. CAMHS).

Exceptional Circumstances
In extreme cases students may demonstrate such significant difficulties that we may consider it impossible or inappropriate to complete School Action and / or School Action Plus, for example;
· Where a student has a major sensory impairment.

· Where a student has had a severe accident or illness.

· Where a student with severe/complicated difficulties moves into the Academy.

In these cases referrals may be made without evidence of Academy-based programmes of intervention but with detailed evidence of the nature and extent of the student’s difficulties. Students identified as possibly needing ‘Exceptional Circumstances’ funding are referred to a local assessment board, also attended by our SENCO. Any relevant funding would then be targeted at providing for that individual’s needs.
Statement of SEN
At this stage, the student is the subject of a final Statement of Special Educational Need.  Part 3 of the Statement sets out in some detail the main objectives, which are to be included in the educational management of the student, providing both long and short term targets.  The Statement initiates a new cycle of provision for the individual student.  The ‘responsible person’ in our Academy i.e. the SENCo will:-

· ensure that the student’s special needs are known to all those who teach the student.

· revise the existing I.E.P. in the light of the targets set by the Statement.

· ensure informal reviews take place during the year.

· initiate a review if at any time the student’s needs change (for better or worse).

The Annual Review
The Academy will convene the meeting, prepare a review report and inform the Parent / Carers.  The student’s Parent / Carers, relevant ‘appropriate teacher/s’, a representative of the LA plus any other relevant professionals must be invited to the review meeting.

In order to prepare a review report the SEN team will seek written advice from:-

· the student’s Parents / Carers

· the student’s teachers

· persons specified by the LA

· anyone else considered appropriate

This written advice will be circulated to the appropriate people by the SEN team two weeks before the review meeting.

After the review meeting the Principal will ensure that a review report is written which summarises the outcomes of the meeting, sets educational targets and is sent to the LA and Parents / Carers.

General Information

Integration of S.E.N. Students
Francis Combe Academy supports the LA.’s policy of integrating as many students as possible into mainstream Academy’s as far as resources and budgetary restrictions allow.

Life after Academy
We endeavour to make the transition from our academy to higher education and/or the world of work as smooth as possible.  We have established close links with Connexions. 

Staff Development
The Academy is committed to developing the expertise of all staff in SEN to enable them to meet the needs of students.  The Special Educational Needs Co-ordinator will attend relevant In-Service Training and disseminate information to staff.  The SENCO will organise internal Inset when appropriate, either personally or with external agencies.  H/she will make sure that all members of staff are familiar with the system established in Academy for implementing the Code of Practice and the outside agencies available for support.

Intervention

Depending on the evidence gathered, and the results of Review discussions this might be:-

· In class support

· Differentiated learning materials

· Specialist equipment

· Paired Reading schemes
· Homework Club

· Literacy Progress lessons (National Literacy Strategy) ‘catch-up’ classes

· Mentor

· Coursework Support (KS4)

· Tuition in a small group with a specialist helper or Sixth Former

· Social skills support

· Counselling opportunities

· Behaviour or Anger Management

· Reduced or tailored curriculum

· Providing work experience placements

· Timetabled lessons to support Literacy, Numeracy or ICT.

· Watford ‘Doubles Club’ intervention

Provision Maps

At Francis Combe Academy a ‘provision map’ is maintained inside the SIMS electronic package. It includes:-
· The student profile
· Provision put in place
· Teaching strategies to enable learning to take place
· Subject targets set by the class teachers
· The review date
Mentoring and Evaluation

The academy follows a policy that any student with SEN has a starting point or ‘benchmark’ upon entry against which progress can be measured.  This information is gained from the Primary Academy prior to the child entering the academy.  This makes use of National Data, teacher assessments as well as specialist testing or assessments.  Students with SEN have agreed targets to support them in making adequate progress which is tracked and monitored over time.  Progress is monitored using:

· Teacher assessments

· Group targets and IEPs (Individual Education Plans)

· Views of parents and students

· Value added data

· National Curriculum targets

· Reading and spelling assessments

· Literacy and numeracy targets

· MIDYIS testing 

Partnership with Parents

Parental Involvement

Francis Combe Academy emphasises the importance of developing a partnership with parents in meeting the needs of each student and it actively encourages parental support and participation.  We acknowledge that parents have a right to contribute to the decision making process when determining their child’s special educational needs provision.  There is an opportunity for parents to discuss and help formulate educational targets when IEPs are reviewed on Progress Review Days.  Parents are welcome to make an appointment with the class teacher, SENCo or Principal, to discuss any concerns they have concerning their child’s special needs.

Student Involvement

We recognise the importance of all students being involved in their learning.  Students with Special Educational Needs are encouraged to be actively involved, at an appropriate level, in discussion about their IEPs, including target setting and review arrangements and to have their views recorded.  Recognition of success for students is essential to the life of all students in Academy.  Students are encouraged to monitor their own progress through their success in meeting targets on their IEPs.

In accordance with the CoP, this academy observes the rights of the child.  “…to receive and make known information, to express opinion, and to have that opinion taken into account in any matters affecting them.”

(United Nations Convention on the Rights of the Child)

Staff Development and Funding

We aim to provide opportunities for all staff to develop their ability to meet children’s individual needs.  The financial provision for SEN will be monitored by the Senior Leadership Team and Governors and will be reviewed in the Academy Improvement Plan and the Academy Annual Budget.

Learning Support Assistants are linked to curriculum subject areas. They act as a conduit through which issues and information pass between subject teachers and the SEN team in both directions. They develop an expertise in supporting teachers and students in relevant subjects.
Staff are kept fully informed about LA, national and regional training courses, seminars and networks which relate to inclusive educational practise. Staff attending any courses are expected to disseminate and share their knowledge with other staff within the Academy.  Staff are also encouraged to observe good practice within the academy and also in other School
Complaints Procedure

We aim to prevent formal complaints arising by our policy of parental involvement at all stages of action relating to a special need.  Should there be a complaint about the academy’s SEN provision they are dealt with at three stages:

· Concerns are discussed first with the Principal
· Formal complaint is made in writing to the Governing Body of the Academy
· Formal complaint is made in writing to the Local Authority

Monitoring
The governing body will regularly review the provision for children with SEN and consider the effectiveness of the work done by the academy.

Review
This policy will be reviewed on a 2 year basis as part of the academy’s self-evaluation programme
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